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Abstract. This integractive literature review aims to improve the quality of language
teaching through the systematic analysis of error correction strategies releted to pragmatic
competence. In current language teaching practice, progmatic competence often does not
receive sufficiente attention, as priority is given to correcting grammatical and lexical
errors. However, saccess of oral communication is not based solely on linguistic structures,
it requires the appropriate use of speech acts within their social and cultural contexts. In
this article, the authors review 20 academic articles published between 2020 and 2025 in the
Scopus and Web of Science databases. Based on these studies, pragmatic errors correction
strategies, including direct, indirect, and metapragmatic approaches, are examined
comparatively. At first, the collected literatures were coded through critical analysis, and
then the common trends and contradictions that take place in the corrective strategies of
teachers were identified. The results of the study showed that the methodological models
currently in use have limitation in their adaptation to multicultural contexts. In this regard,
the article presents a pedagogical structure based on intercultural flexibility to improve
the quality of pragmatic learning. The proposed structure is recommended for use in
language courses and multilingual educational institutions and can be used to improve
teacher training programs. Based on the shortcomings identified in this study regarding
correction and feedback, the authors propose the Culture-Adaptive Pragmatic Correction
Frame (CAPCF) model that adapts to the culture. The model considers pragmatic error
correction to situational diagnostic context, learner factors, and coping strategies and is
seen as culturally based decision-making.
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Pragmatic competence is a language learner’s ability to communicate appropriately in the
target language accordance with social norms and context. This competence is considered one
of the three main components of language proficiency (grammatical, lexical, and pragmatic).
Kasper and Rose (Rose & Kasper, 2001) describe pragmatic competence as «the ability to
understand and apply social norms that govern language use.» In modern curricula, this
element often remains secondary, and teachers prioritize grammatical correctness (Taguchi,
2015b). However, the correct use of language structures cannot facilitate communication when
there is a pragmatic discrepancy. For example, saying «Shut the window?» instead of the polite
request «Could you shut the window!» is a pragmatic error (Ishihara & Cohen, 2014).
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Pragmatic errors directly affect the speaker’s communicative image, their social role, and
the effectiveness of interaction. Several error correction strategies aim to correct such errors
— direct, indirect, and metapragmatic. However, they are often considered within isolated
context and are limited in providing a comprehensive interpretation of teachers’ actions in an
intercultural environment (Diez-Itza et al., 2025; Hasan, n.d.).

The relevance of this study lies in the need for a conscious systematization of approaches
to pragmatic correction. If this component is ignored, the learner’s language development
remains at a purely formal level and limits socio-functional flexibility.

The study aims to critically analyze strategies for correcting pragmatic errors in
multilingual and intercultural contexts and to present an integrative pedagogical structure.
According to the goal of the study, the following objectives are proposed:

1. To determine the types and causes of pragmatic errors

2. To systematize existing correction methods (direct, indirect, metapragmatic)

3. To identify factors that influence a teacher’s choice of strategy

4. To propose a pedagogical model recommended for use in language teaching

Materials and methods

Methods

Type of study This study is based on the Integrative review of literature. This method
is not simply descriptive in nature, but also seeks to come up with novel findings by
examining congruencies and discrepancies between earlier research (Torraco, 2016). Through
an integrative review, we can examine all the latest research conducted in relation to
the correction of a pragmatic mistake and suggest a pedagogical model that may directly
impact Language Teaching practice. Unlike narrative reviews, this work adopts a structured
integrative approach for the sake of analytical transparency and coherence.

Criteria for selecting sources

Eligible materials were peer-reviewed journal articles (published from 2020 and up to
2025) in the Scopus, and Web of Science contained under key words related to pragmatic
competence and feedback in L2 setting. The criteria for exclusion were as follows: studies that
had no direct relation to pragmatic issues; research that discussed lexical or grammatical take-
up only; dissertations, book chapters, and opinion essays.

The search was conducted on the below mentioned academic platforms and databases:

Scopus, Web of Science;

SpringerLink;

Taylor and Francis Online;

Cambridge Core;

Initial search yielded 87 articles. Following review for Inclusion/Exclusion criteria,
20 articles were included in the final review. Thematic Analysis For the analysis, we used
Themeatic method of analysis(the thematic analysis) as suggested by Braun and Clarke (Braun
et al., 2006) The method also allows the researcher to organize frequently occurring patterns,
topics, or problems from good quality data. 6 stage scheme used. First, get acquainted with
the data; second, marking source codes; third, creating themes; fourth, checking themes; fifth,
naming themes; sixth, writing The Conclusion.

Reliability and Validity

The articles used for the present study were published in high-impact-factor international
journals and peer-reviewed internationally. Structure of the review was reviewed by two
methodological experts during analysis and neutrality in data interpretation was ensured.
Themes were also validated for relevance and relationship to the objectives of research,
and interpretive bias was reduced by returning to original material and corroborating with
thematic categories.
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Ethical Considerations

This study does not require ethical approval, as there were no empirical data or human
subjects. The references quoted in this article are all collected following the international
academic norms.

Limitations

This was a review conducted on secondary sources (literature-based). There is no empirical
study under real classroom conditions, so the proposed model needs more verification in
practice. The review may have also missed out on certain pragmatic issues that are confined to
regional and non-English speaking contexts, considering only English publications.

Literature review

Pragmatic competence was initially introdused by Canale and Swain (Canale & Swain,
1980) as one aspects of communicative competence and, later studies (Bachman, 1990; Rose &
Kasper, 2001) have shown this competence to be significant and independent. Kasper (2001)
classified pragmatic competence into two types:

Progmalinguistic — using linguistic structures to perform functions such as politeness,
advice, and requests;

Sociopragmatic — using linguistic norms in accordance with cultural norms.

This sorting opens the way to a better comprehension of errors, and while pragmatic
correction is one of the teacher’s habitual skills it more frequently stays on the background of
learning activities.

The practical fallacy is the one committed by the language learner when they engage in
speaking in a manner that does not conform to society. The underlying causes behind these
errors could be that the learner is ignorant of the target culture’s conventions or translates their
speech patterns directly from L1 (Ishihara & Cohen, 2014). Bardovi-Harlig & Dornyei (1998)
refer to this as “pragmatic transference” and note the effect of negative transfer from the native
language structure at the pragmatic level in the target language. Such a shift is particularly
evidenced in courtesy and offer and rejection strategies (Bardovi-Harlig et al., 1998). Helen
Leppik’s work, «Ingliskeelse kone ajal tehtavate vead [Pragmatic deviance in spoken EFL],»
discusses errors of pragmatic deviance. Errors of pragmatic deviance are interpersonally much
more complex than communicative grammatical errors, as they are implicit (covert), culturally
relative, and often remain unnoticed. Lowen and Philp (2006) demonstrated that correction
is beneficial for students at a beginner language level. The teacher isolates the mistake and
provides the correct form (Loewen & Philp, 2006).

Ellis et al. (2009) describe the indirect amendment as «recasts» and «clarification requests.»
This method allows the student to realize their mistake, but if it is too subtle, the student
may not recognize the error (Taguchi, 2015a, 2015c). Ishihara emphasizes the importance
of metapragmatic strategy (Ishihara, 2024). In addition to correcting the error, this method
aims to explain why it is wrong. Such an approach increases pragmatic thinking and
understanding of the cultural context. Different strategies have different effects on students of
varying levels and cultures. Choosing a strategy is a decision that needs to be adapted to an
intercultural context, rather than a mechanical one. Rose & Kasper noted the need to reflect the
characteristics of pragmatic learning that are inherent in each culture (Rose & Kasper, 2001).
Communication style, attitude towards hierarchy, and norms of politeness all determine the
context of pragmatic mistakes (Soler & Pitarch, 2022). Diez-Itza et al. showed in a study with
Spanish and French students that the same corrective approach by the teacher produced two
different effects in both groups (Diez-Itza et al., 2025). This proves that pragmatic learning
requires more adaptive strategies than universal models. More recent work supports adaptive,
context-dependent models of the teaching of pragmatics which consider sociocultural as well
as cognitive and affective issues. Yet the literature tends to examine corrective mechanisms
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in isolation from one another rather than as integrated components of a decision process.
Strategies for understanding and correcting pragmatic errors are closely related to nationality,
culture, and communication norms. That is why the position of «one approach — for all» is not
valid in this area. In a survey conducted by Yates of ESL teachers in Australia, it was shown
that only 35% of them are confident in teaching pragmatics (Yates et al., 2019). This is due to
their lack of professional training and the shortage of specific training materials. Ishihara &
Cohen state that a teacher’s intercultural sensitivity plays a crucial role in pragmatic learning
(Ishihara & Cohen, 2014). In addition, textbooks should also be directed by teachers; however,
in most cases, textbooks do not contain fully pragmatic content. This void ultimately provides
an opportunity to develop an integrative, culture-specific correction model which amalgamates
disparate strands of corrective feedback research within a unified educational framework.
The pragmatic competence of the teacher and the ability to adapt interculturally are the main
determinants of corrective effectiveness. Although research has shown that there are different
approaches to correcting a pragmatic error, it is not enough for them to adapt to the context.
A deep understanding of the essence of pragmatic errors, an assessment of the role of cultural
transfer, and the choice of strategy in accordance with the characteristics of the student should
become the basis of methodological recommendations for teachers. New models should be
based on the role of the teacher and the predisposition to the cultural context.

Results and discussion

The most general trend that has emerged in the light of an integrated literature review
is that even though both teachers and researchers are aware of the importance to counteract
pragmatic errors, their systematic treatment in particular methodological books continues to
be restricted. For instance, while many research studies have applied Lyster and Ranta (1997)’s
feedback model, only rarely is this model implemented in an adapted form for pragmatic
context (Lyster & Ranta, 1997). This illustrates the difference between correcting formally and
correcting pragmatically.

According to Taguchi (2019), pragmatic correction is more complicated than grammatical
correction, as it relies on the cultural background (Taguchi, 2015c). This was also supported
by a number of studies found during the search that were included in this review: teacher’s
cognitive-social training and his/her contextual adjustment are crucial (Diez-Itza et al., 2025;
Hasan, n.d.).

Immediate feedback is more precise and quicker, therefore it is more effective with low-
level learners of a language (Loewen et al., 2006). However, adopting this approach also has
the potential to divert the student’s attention away from interaction and end up with feelings
of embarrassment and negative self-perception or reduced language engagement (Hasan,
n.d.). The speaker’s face-saving culture is not considered by many teachers when applying
this technique.

Indirect feedback is a means of intimating pragmatic errors subltly. Allowing the student
to see their own mistake also allows them to spot where they went wrong themselves (Ellis et
al., 2006). A few studies, however, have reported the extent to effectiveness of the technique as
being reliant on cognitive style and rapport with teacher.

Metapragmatic correction involves the learner recognizing the error and understanding
why it is an error and how to correct oneself. Ishihara (2022) and Diez-Itza et al. argue that this
practice has a lasting influence on the development of pragmatic competence. But of course
most teachers are unprepared to use that approach, they have no special preparation.

The instruction and feedback of pragmatic competence is intimately linked to intercultural
dynamics. According to Rose and Kasper (2001) the comprehension — assessment of speech
acts is regarded as a function of various national cultural aspects. One culture’s acceptable
speech may come off as impolite, inconsiderate or unfitting to other.
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Pragmatic miscommunication between teachers in Spanish and students in Chinese was
particularly salient, for instance, in Soler and Pitarch, where had misunderstandings about
feedback based on cultural differences (Alcon et al., 2010). This scenario is evidence for low
level of value flexibility by the teacher. The research evidence suggests that the provision of
correction may not have an equal effect for all language levels, cultural backgrounds and
teacher readiness.

There is no one-to-one model for (un)repairing pragmatic errors here. It is not enough for
the teacher to decide how best a correction should be performed but they must also take the
student’s language use environment into account and consider individual personality traits
(Ishihara & Cohen, 2014). The efficiency of practical correction is determined by the teacher’s
level of professional training and cultural awareness. Yates 20% of native-English-speaking
teachers reported experiencing confident teaching pragmatics in the ESL classroom (Yates et
al., 2019). Pragmatics is often regarded as an “add-on” and taught after the error has been
committed. Moreover, the teacher’s selection of a treatment is also based on communicative
styles that are culturally grounded in the teachers” own culture. Indeed, formal and hierarchical
compared to informal and horizontal teachers appear to prefer the use of direct versus reflective
correction (Barron, n.d.). Practical rectification ought rather to be regarded as a culturally
mediated form of decision-making, not merely as a technique.

In this article we systematise different corrective strategies for pragmatic errors and
compare these in an intercultural perspective. Despite, these topics have been individually
addressed in previous literature, efforts to integrate them together were scarce. This lack of
evidence would indicate the necessity for a more flexible approach to pragmatic feedback.
Such a model as outlined in this paper (Integrative culturally flexible correction model) may
enable teachers to make analyses based decisions on the choice of strategy. The above findings
also suggest that we need to attach more importance to the pragmatics teaching in language
learning. This might mean incorporating pragmatic error correction strategies into teacher
training programmes as well as using real-life situations as concrete examples of intercultural
contexts.

Recommendations to teachers are made including employing alternatives to methods
which could cause face threat when remediating pragmatic errors, modelling examples
of multicultural mediated interaction in the classroom and taking care to ensure that their
feedback is presented in a clear manner motivated by politeness rather than informed by culture.
Pragmatic EC is a highly intricate pedagogical process. It’s not just focused on displaying the
correct form but using language in its social and cultural context. Studies indicate that there
is no one best way to do this, and several strategies may work successfully depending on
teachers’ decisions, learners’ cultural background, and the situational context.

The CAPCF is an integrative pedagogical model that seeks to draw on two constructs
(sociocultural theory and intercultural pragmatics) along with a research agenda from
teacher cognition. It treats pragmatic repair as a culturally informed professional judgment
and not merely the reduction of error. It is posited that corrective feedback constitutes
scaffolded interaction within the Zone of Proximal Development of a learner, highlighting
that idea pragmatic appropriateness is culturally-bound. The pragmatic correction made by
teachers dependsontheirattitudesand culturalbelongings, which turnsthe processof pragmatic
correction into a dynamic Intercultural mediation. The modelis appliedina structured decision
making process. The teacher analyses the nature of this pragmatic deviation and its cultural
association, avoiding overcorrection and ranking according to intercultural risk. The teacher
then takes into account the learner-related variable proficiency and cross-cultural awareness to
select the most suitable correction strategy, matching methods with situational and emotional
factors. CAPCF is recursive and responsive: the teacher puts appraisals into action, attends to
learner reactions, and responds accordingly. This articulation positions pragmatic correction
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as a reflective ongoing practice. CAPCF is unique in that intercultural risk assessment and
strategy choice are combined with a focus on teacher cognitions. It is based on a theoretically
rich, multilingual classroom model and the implications for teacher education programs
focused on intersubjectivity and strategic flexibility are discussed, as well as opportunities for
future empirical validation of the argument through classroom-based interventions.

Conclusion

This integrative review of literature sought to provide a critical overview of the complex
emergence of pragmatic competence, whichis often neglected inmodern approaches tolanguage
instruction. In the educational field, and especially with regard to second language courses
at all levels of school instruction, there is a significant focus on teaching the basic pattern of
grammar and a large vocabulary without attention to the essential elements of pragmatics that
support communication. However, otherwise the effectiveness of communication is inevitably
related to the appropriateness of pragmatic use across contexts.

Some of the findings were emerging from this detailed literature review and have been
clearly identified. Pragmatic errors, first and foremost, are considered to be a hidden behavior
which is greatly influenced by cross-cultural factors. In this respect these errors are more
complex than grammatical or lexical mistakes, as they are thirdly determined by the perception
of social roles and face-to-face settings. As a result, their correction of such pragmatic errors
requires specific methodological training and sensitivity to such sociocultural dimensions.

A second point is that the success of pragmatic error correction strategies, be they direct,
indirect or metapragmatic, is very context-contingent. It has been suggested (Hasan, n.d.;
Ishihara, 2024; Taguchi, 2015a) in studies that the effect of such strategies varies depending
on learners’ proficiencies and their intercultural adaptability as well as teachers” professional
attitudes to teaching. This variation highlights the need for individualized pragmaticinstruction
and feedback.

Third, the teacher is also seen as a key factor in pragmatic competence. In order to develop
this kind of competence, teachers need to plant themselves in both roles of language teacher
and intercultural mediator. The correction tactics used should be tactfully planned to keep the
learners from losing face, and instead concentrate on explaining the cultural and contextual
distinctions of pragmatic behaviors.

This, then, brings us to the conclusion that pragmatic error correction is not just following
routine, but an advanced form of practice which requires sensitive intercultural decision-
making. The metapragmatic approach to correction that is offered in this study constitutes a
help on teachers’ part towards conscientious, context-embedded and comprehensible corrective
gestures to learners within the general framework of language instruction.

In short, this article adds significantly to how language is taught in order to strengthen
the pragmatic aspects of it and develop the role of teacher as intercultural mediator. It further
creates methodological bases for ongoing empirical research.

Moreover, the current study synthesizes the pragmatic error correction literature and
reframes corrective feedback as culturally adaptive mediation. It advances the Culturally
Adaptive Pragmatic Correction Framework (CAPCF) that moves away from models which
focusonlyonform and situates pragmatic correction withinintercultural decision-making. This
is potentially important in multilingual educational contexts where pragmatic norms demand
culturally specific answers. The investigation contributes to the theoretical advancement of
instructed pragmatics with a focus on teacher cognition and ICR.

In a practical sense, the framework is applicable in teaching / in the teaching of language and
teacher education, where it provides flexible means for choosing between corrective strategies
according to the context at hand; learner factors. The glossary may be applied for teacher
training, in service professional development as well as multilingual classrooms to support
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pragmatic sensitivity and intercultural awareness. Through the lens of adaptive pedagogical
mediation, the paper offers educators a means to enhance communicative effectiveness and
avoid culturally induced misunderstanding in L2 teaching.
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IIparMaTyKaabIK KY3bIPeTTiaiKTi OKBITY: Tia4iK OKBITYAA¥FbI KaTeaepAai Ty3eTy
cTpaTermsiaapbl

Angatna. bya uHrerpaTtusTi ogeOueTTepre II0Ay IIparMaTMKaAbIK KY3BIPETTiAiKKe
HeTi3AeAreH KaTeAepal Ty3eTy cTpaTerusaAapblH Kylieal Taalay apKblAbl TiaAl OKBITY callachblH
JKaKcapTyra OarbITTaafaH. TiadepAl OKBITYABIH Kasipri ToKipuOeciHAe ITparMaTUKaAbIK
KY3bIpeTTiAiKKe >KeTKiAiKTi KeHia OeaiHOeliai, ©liTKeHi OacbIMABIK T'paMMaTHUKAABIK >KoHe
AEKCUKaABbIK KaTeaepai TyseTyre Oepiaeai. Aaaiiga, aybl3llla KapbIM-KaTbIHaC TeK TiA4iK
KYpBlAbIMAapra HeTi3aeaMeliAl, 04 ColiAey dpeKeTTepiH OAapAblH 9A€YMETTIK JKoHe MaJeH!U
KOHTEKCTepae OpbIHABI KOAJaHyAbl Tadaml eTedi. bya wmaxkaaaga asropaap 2020-2025
KblAgap apaAablFbiHAa Scopus >koHe Web Of Science MoaaimerTep OasachlHAa >KapusidaHFaH
20 axageMMAABIK MaKaJdaHbl KapacTeipagbl. Ocbl 3epTTeyAepAiH HeridiHAe IparMaTiKaAblk
KaTeaepal Ty3eTy cTpaTerusAapbl, COHBIH iIIiHAE TiKeae1, )KaHaMa >KoHe MeTarlparMaTuKaAablK
ToCiAAep caABICTBIPMAABI TypAe 3epTTededi. AAAbIMEH JKIHaAfaH o4ebueTTep CBIHU Taljay
apKbIABl KOATaAaAbl, COAaH KeliH MyFaaiMAepAiH Ty3eTy cTpaTerusdapblHAa OPBIH aAaTbhIH
JKaAlbl TeHAEHINMsAAAp MeH KalllbLABIKTapAbl aHBIKTallAbl. 3epTTey HaTVKeaAepi Kasipri
yaKbITTa KOAAAHBIABIII >KYPTeH oJicTeMeAiK MOJeAbAepAiH KOIIMdAeHMEeTTI KOHTeKCTepre
OeltimaeayiHae 1IekTeylep ©Oap ekeHiH Kkepcerti. OcblraH 0alfAaHBICTBI Makasdaja
IparMaTHKaAbIK OKBITY CaIlachlH KaKCcapTy YIIIiH MaJeHIeTapaAblK UKeMALAIKKe Heri3geAreH
IeAarorMkaAblK KYPBIABIM YCBIHBLAFaH. YCBIHBIAFAH KYPBIABIM Tid4iK KypcTapda >KoHe
KeITiaai OiaiM Oepy yitbIMAapbIHAA KOAAAHY¥Fa YChIHBIAAABI JKoHe MYFaliMAepAiH OiAiKTiAiriH
apTTLIpy OafgapAamMajdapblH >KeTiAAipy VIIiH KoAJdaHblda adaabl. bya seprreyse Tysery
MeH Kepi OalilaHBICKa KATLICTHI aHBIKTaAfaH KeMIIiAiKTepre cylieHe OTBIPBII, aBTOpAap
Moagenuerke GertimaeaeTin rparmaTtukaasik ty3ety ieHoepi (CAPCF) mogeain yceiHaMBbI3.
Mogaear mparmMaTuKaablK KaTeaepal TY3eTyAl CUTYyalMsAABbIK AVArHOCTUMKAABIK KOHTEKCTTI,
OKYIIBI (paKTOpAapbIH >KoHe Kypecy cTpaTermsiapblHecKepeai >KoHe MoJAeHU Heri3JeAreH
IIemniM Kadbla4ay peTiHAe KapacThlpblaajbl.

Tyitinai ce3aep: mparMaTukaAblK KY3BIPeTTiAiK, KaTedepai TyseTy, TiAAIK OKBITY,
MajeHMeTapaAblK KOMMYHMKAIVs, MeTalparMaTuKaAblK CTpaTerus, MyFaaiMHIH Kepi
OaraaHbIChH
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OOy4enne mparMaTM4eCcKOV KOMIIETEHIIVI: CTpaTerny UCIIpaBAeHNs OIMOOK
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AHHOTaIMI. DTOT KOMIIAEKCHBIN 0030p AUTepaTyphl HaIlpaBAeH Ha ITOBBIIIIeHNe KaueCcTBa
IperoJaBaHnsl MHOCTPAHHOTO s3bIKa MOCPEeACTBOM CHCTeMaTHM4ecKOro aHaAM3a CTpaTeruin
UCIIpaBAeHUs OMINOOK, cBsA3aHHbIX C IIparMaTnyeckoi KOMIIETeHTHOCTBIO. B coBpemeHHOI
IpaKkTUKe MIpernojaBaHNs MHOCTPAHHBIX sA3BIKOB IIPOTMaTMYeCKOV KOMIIETeHTHOCTM 4YacTo
He yJeAseTcsl AOCTaTOYHOTO BHMMaHMS, ITOCKOABKY IIPMOPUTET OTAaeTcs MCIIPaBAEHNIO
rpaMMaTUYeCcKIX U AeKcndeckux ommnbok. OgHaKo IIpoliecc YCTHOTO OOIeHMsI OCHOBaH He
TOABKO Ha AVHIBUCTUYECKUX CTPYKTypaX, OH TpeOyeT COOTBETCTBYIOIIETO MCIIOAb30BAHIS
pedeBbIX aKTOB B MX COLIMaAbHOM M KyAbBTYPHOM KOHTEKCTe. B ®Tol1 craThe aBTOpPHI AeAaioT
0030p 20 Hay4YHBIX cTaTell, omyOAMKOBaHHEIX B Iepuog ¢ 2020 mo 2025 roa B 6azax gaHHBIX
Scopus 1 Web of Science. Ha ocHose »Tux mccaejoBaHUil IPOBOAUTCS CpaBHUTEABHBIN
aHaAM3 CTpaTernii MCIpaBAeHNsI IIparMaTUYecKyX OIIMOOK, BKAIOYasl IIpsIMble, KOCBEHHBIE
U MeTamparmarnyeckne moaxoasl. CHauasda coOpaHHasl AuTeparypa Oblaa ITOABEpPTHYTa
KPUTUYECKOMY aHaAmn3y, a 3aTeM OBbIAM BBIABAEHBI OOIMe TeHAEHIIUM ¥ IIPOTUBOPedNs,
KOTOpBbIe IMEIOT MeCTO B KOPPEeKTUPYIOIINX CTpaTerusax yunteaei. PesyapTaTel mccaeA0BaHI
IIOKa3aAy, 4TO MCIOAb3yeMble B HacTOsIlee BpeMs MeTOAO0AOTUYeCKre MOAeAU VMeIOT
OrpaHMYeHNs B UX aJallTalli K MyAbTUKYABTYPHBIM KOHTeKCTaM. B cBA3M ¢ ®TuM B cTaTbhe
IpeAcTaBJeHa Ilejarormyeckasl CTPyKTypa, OCHOBaHHAasl Ha MEXKKYABTYPHOI IMOKOCTU AAs
MOBBIIIIEHN I KauecTBa IIparMaTiaeckoro ooydenust. I lpegaaraemast cTpykrypa peKoMeHA0BaHa
AAsl UCIOAB30BaHMS Ha SI3BIKOBBIX KypcaX M B MHOTOSI3BIUHBIX Y4eOHBIX 3aBeAeHMUSIX U
MO>KeT OBITh MCIIOAb30BaHa A4Sl COBEPIIEHCTBOBAHIMS IPOrPaMM IIOATOTOBKU y4YMTeAell.
ITpeaaaraemasi cTpykTypa peKOMeHAYyeTCs AAs MCIOAB30BaHIS Ha sA3BIKOBBIX Kypcax M B
MHOTOSI3BIUHBIX OpraHM3allsIX OOpa3oBaHUSI UM MOKeT MCIIOAb30BaThCS AAs YAYUIIEeHNs
IIporpaMM IOBBIIIeHNT KBaaupuKanuy yanuteaeil. OCHOBBIBasICh Ha BBISIBAEHHBIX He40CTaTKaxX
B OTHOIIEHUM KOPpeKIUM 1 OOpaTHOM CBA3M B DTOM MCCA€AO0BaHUM, MBI IIpeACTaBAsieM
MoJeab ImparmMarudeckon crpykrypsl koppekuun (CAPCF), koTtopyio aBTOpH aganTupyior
K KyAbType. Mogeap UCIIOAB3YyeT IIparMaTideckoe JcIpaBAeHne ommOOK AAsl OlpeAeAeHNs
CUTYaIIMIOHHOTO AMarHOCTMYECKOTO KOHTEKCTa, (PpaKTOPOB yJaIlerocs M CTpaTernii BBIKMBaHILS
U paccMaTpuUBaeTCs Kak KyAbTYpPHO OOOCHOBaHHOe IIPUHSTIE PelleHNIA.

Karouesble caoBa: rmparmMarinyeckasi KOMIIETEHTHOCTD, UCIIpaBAeHIe OIO0K, OOydeHne
SI3BIKY, MEKKYAbTYpHasi KOMMYHMKAIIV, MeTallparMaTiudecKkasl crparerus, oopaTHast CBsI3b C
IperoJaBaTeaeM.
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