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Abstract. This study investigated the importance of mental health awareness in foreign
language teaching, exploring how students’ emotional states influence their learning
experiences. Using a quantitative survey design, data were collected from a total of 60
university students by means of a 10-item Likert-scale survey that measured anxiety,
stress, confidence, and emotional well-being in language classrooms. All responses were
valid and therefore included in the analysis. Reliability testing revealed strong internal
consistency, thus confirming that the instrument effectively measured a unified construct
related to mental health. Descriptive statistics revealed a mean score that was moderately
high, therefore indicating that most students agreed mental health significantly influences
their motivation, participation, and performance regarding foreign language learning.
Overall, the findings emphasize that mental health plays a critical role in shaping learners’
academic outcomes and point to the need for teachers to assume mental health-sensitive
practices in order to create supportive and effective learning environments.
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Introduction

Teaching a foreign language is special because it deals with students’ minds, feelings, and
how they get along with others, all at the same time. Unlike some subjects that are just about
thinking or solving problems on your own, learning a language means talking a lot, speaking
up, and wanting to communicate in a way that’s new to you. Students have to share their
ideas, figure out what others mean, and answer quickly, often in front of the whole class. This
makes the language classroom an emotional place where things like feeling anxious, motivated,
confident, and good about yourself really matter. Research has long shown that feelings are
tied to learning. At first, people thought learning a language was all about thinking, but soon
they realized that emotions have a big impact on how well students learn and use the language.
One study found that feeling anxious about speaking a foreign language is common, especially
when students have to speak. This anxiety can cause physical symptoms like a racing heart,
shaking, or feeling blocked, as well as behaviors like avoiding speaking, staying quiet, and not
participating.

Another idea is that when students are anxious or stressed, it’s like having a filter that

120 2026, Tom 3, Ne 3 Kyrrer 6iaix
e-ISSN 3078-9001



The importance of mental health awareness in foreign language teaching

blocks them from learning, even if they understand the material. Over the years, studies have
backed this up, showing that anxiety makes it hard to remember words, use your memory
effectively, and want to speak. Plus, feeling good emotionally, being strong, forming your
identity, and handling stress well are all linked to doing well with languages in the long
run. Students who feel encouraged, valued, and confident are more likely to join in activities,
keep going when things get hard, and really want to learn. On the other hand, students who
are stressed, have low self-esteem, or are scared of being judged might pull back, rely on
memorizing instead of understanding, and lose their drive to learn. This creates a tricky
situation: learning a language depends on talking and getting involved, but many students
find talking the hardest part because of their feelings.

Even though we know that mental health is important for learning languages, it’s often not
really part of the way languages are taught. Teachers often focus on getting things right, doing
well on tests, and teaching in a way that puts the teacher in charge. This can make students
feel more stressed and anxious about making mistakes. Also, many language teachers don’t
have much training in mental health, how to support students emotionally, or how to spot
when students are struggling. Because of this, emotional problems are often seen as just a lack
of effort or ability, instead of signs of stress or anxiety.

So, we really need to teach languages in a more caring and understanding way. This
article will look at why we should include mental health awareness in language teaching,
using what we know from studies on learning languages, psychology, and how the brain
works. It will explore how mental health affects learning, talking, and being involved in class,
as well as what teachers and schools can do to teach in a way that supports students’ mental
health. By looking at research and ideas, this study argues that mental health is a key part of
teaching languages well and should be handled carefully and consistently.

The purpose of the study is to investigate how mental health awareness impacts the
process of teaching and learning a foreign language.

The research question:

How does the state of students” mental health affect their motivation and performance to
learn a foreign language according to the survey?

Methodology

Research Design

This study used a quantitative research design with a survey approach to investigate
how the mental health of students—namely, anxiety, stress, and emotional well-being—
affected their experience of learning a foreign language. For the collection of numerical data,
a structured questionnaire comprising 10 items was used, enabling statistical analysis of
students’” perceptions. The design was adopted because it allows for objective measurement
of psychological and academic experiences across a larger group of learners.

Participants and settings

A total of 60 participants took part in the present research. All questionnaires were fully
completed; thus, 100% valid cases were included for this analysis. None of the respondents
needed to be excluded due to missed responses. This sample was a representation of learners
currently studying a foreign language at the university level. Their involvement was on a
voluntary basis, with all responses being anonymous to guarantee truthfulness and reduce
social desirability bias.

Data instrument

The primary data collection tool consisted of a 10-item Likert-scale questionnaire aimed
at measuring the students” emotional experiences associated with learning foreign languages.
Items measured several aspects of mental health, which are as follows: anxiety during speaking
tasks, stress relating to classroom performance, confidence in communicating, and overall
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emotional well-being. Responses obtained on a 5-point scale ranged from 1 (strongly disagree)
to 5 (strongly agree).

A reliability test was conducted to assess the internal consistency of the instrument. The
questionnaire reflected a very strong reliability, with a Cronbach’s Alpha, confirming that
all the items measured a coherent construct related to mental health influences on language
learning.

Treatment

The survey was administered to students either online or in a printed format during their
regular class hours. Participants were informed about the purpose of the study and assured that
their participation was purely voluntary and their responses would be kept confidential. After
providing consent, students completed the survey individually. The data collection process
ensured minimum interference and allowed the students to respond as per their personal
experiences. Completed responses were collated and then entered into a statistical analysis
program for interpretation. Prior to analysis, all data were checked for completeness. There
was no need to undertake any data cleaning or case removal.

Data Analysis

Collected data were analyzed using descriptive and reliability statistics. A Case Processing
Summary was first generated to ensure the number of responses that were valid. Further,
the Cronbach’s Alpha reliability analysis of the 10-item scale tested for internal consistency.
Finally, descriptive statistics-mean, minimum, maximum, and standard deviation-were
used to interpret students’ overall perceptions of how mental health influences their foreign
language learning performance. These analyses provided both the numerical foundation and
the interpretative insights for the study’s results.

Literature review

In recent years, lots of studies have looked at how emotions affect learning a second
language. This shows that people are starting to realize that learning a language isn’t just about
thinking and grammar, but also about emotions and feelings. Early studies focused on things
like grammar, vocabulary, and sentence structure, sometimes ignoring the emotional side of
learning. But then people started using teaching methods that focused on communication,
and they also learned from psychology that things like anxiety, motivation, confidence, and
feeling good emotionally are really important. One big idea is that students learn best when
they’re not too anxious, feel motivated, and feel safe emotionally. When students are stressed
or scared of failing, it’s like having a filter that blocks them from learning new information.
This idea changed how people thought about learning languages, and they started to look at
how students” emotions affect their performance in class, how well they remember things, and
how well they can communicate.

One of the most studied emotions in language learning is feeling anxious about speaking
a foreign language. This kind of anxiety happens because learning a language, especially
speaking and interacting with others, can be tough. Studies have found that anxiety can make
it hard for students to think clearly, pay attention, remember things, and find the words they
need. Anxious students might have trouble organizing their thoughts when they speak, and
they might try to avoid speaking, memorize things instead of understanding them, or not
participate in class. Also, students learning English as a second language often feel more
anxious in regular classrooms because they’re worried about being judged, misunderstood,
or evaluated poorly. All of this shows that anxiety can really affect how willing students are to
speak, how confident they feel, and how well they do in language class.

Looking at the research and studies, a few things stand out about how important mental
health is in learning a language. First, feeling anxious about learning a language really hurts
how well you can think and communicate. Anxiety makes it harder to remember vocabulary,
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form sentences, and speak fluently because it messes with your short-term memory and how
well you process language (Maclntyre, 1995). Students who are really anxious tend to avoid
participating in class, don’t want to speak, or rely too much on memorizing instead of actually
communicating. This means they don’t get as much practice, which limits their exposure to
real-life situations and makes it harder to speak without planning. Anxious students also often
show physical and emotional symptoms like a racing heart, tension, self-doubt, and fear of
failing, which makes it even harder to think clearly and get involved in class.

Second, feeling good emotionally is strongly linked to how motivated you are and how
much you participate in class. Studies show that students who feel happy, content, and relaxed
are more likely to take risks with the language, get involved in activities, and keep trying even
when things get tough (Dewaele, 2015). Positive emotions help you think more flexibly, which
means you can use what you've learned in real situations, remember language structures for
longer, and process new information faster. Feeling stable emotionally also helps you become
more confident, resilient, and have a growth mindset. On the other hand, students who are
stressed, have low self-esteem, or feel emotionally distressed tend to be less motivated, less
involved, and more likely to give up when things get hard, which ultimately slows down their
language learning and long-term success.

Third, what teachers do and how they teach really affects students’ mental health and how
well they learn. Teachers who are encouraging, give good feedback, and communicate with
empathy help students feel less anxious and more confident. Strategies like accepting mistakes
as part of learning, giving personalized feedback, and providing opportunities for teamwork
help create a classroom environment that feels safe and welcoming. But, teachers who are
strict, give harsh criticism, or create overly competitive environments can increase stress and
anxiety, which can lead to students disengaging, not participating, and losing motivation. A
teacher’s emotional intelligence, awareness of students’ feelings, and ability to build trust are
key to helping students manage their mental health (Mercer &amp; Gregersen, 2020). Basically,
the teacher helps students learn the language and also supports their emotional and mental
well-being.

Fourth, school support really affects students’” overall mental health and how well they
do in school. Schools and universities that offer counseling services, mental health programs,
flexible academic policies, and teacher training help reduce stress, prevent burnout, and build
emotional strength (Rodrigues &amp; Steel, 2019). Some examples of school support include
peer mentoring programs, workshops on coping strategies, stress management programs, and
ways to identify and help students with anxiety or depression. Studies show that this kind
of support improves student engagement, promotes perseverance, and creates a supportive
learning environment that values both academic success and well-being. By including mental
health awareness in school policies and procedures, schools can improve individual student
outcomes and create a more welcoming and encouraging place to learn.

Research also shows the importance of teacher awareness about students’ needs related
to mental health. Godwin-Jones (2018) suggests that modern language educators should use
holistic approaches that take into consideration the psychological well-being of their learners.
Supportive teachers who create an environment that is non-threatening will reduce anxiety
and persuade students to take risks necessary in language development. It includes the use of
positive feedback, preparation time before speaking, and encouraging collaborative learning.

Motivation is another important emotion that affects mental health and learning. When
students feel like they’re good at something, can make their own choices, and are connected to
others, they become more motivated. Feeling happy, curious, and satisfied makes them want
to get involved, keep trying, and take risks with the language. But when students are stressed,
tired, or emotionally drained, they lose motivation, which makes them less involved and
less efficient at learning. Positive emotions help students think better, be more creative, and
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remember things, while negative emotions like anxiety, frustration, and fear can really slow
down language development. So, it’s really important to help students feel good emotionally
so they stay motivated, get involved in class, and learn the language well in the long run.
How teachers and students interact is also important for students” emotions. When teachers
are supportive, it helps create a safe learning environment where students feel comfortable
participating, taking risks, and trying difficult communication tasks. Teachers who are
understanding, emotionally smart, and aware of students’ feelings can help students feel
more willing to speak, less anxious, and more confident. Emotionally intelligent teachers can
also spot when students are stressed or not engaged and use strategies like providing extra
support, working in groups, and doing reflection exercises to help students build emotional
strength. So, teachers not only help students learn the language, but they also help them feel
good emotionally and mentally.

Another critical factor influencing students” emotional experiences is classroom climate.
Highly communicative activities, for example, free speaking or group presentations, may
create heightened anxiety levels if not managed properly. When educators embed strategies
that promote mental health, though—such as offering preparation time, promoting peer
collaboration, and normalizing mistakes—students reported higher comfort levels and
stronger motivation to contribute. These findings are further supported by studies indicating
that psychologically safe learning environments contribute to better linguistic outcomes and
improved learner autonomy (MacIntyre, 2017).

Overall, research clearly shows that emotions like anxiety, motivation, teacher support,
and school resources are super important for learning a second language successfully. While it’s
also important to have thinking and language skills, they’re not enough on their own. Students’
emotional and mental states really affect how well they can learn information, participate, and
communicate in the long run. So, including mental health awareness in language teaching isn’t
just a good idea, it’s necessary for teaching well, focusing on the student, and achieving long-
term results.

Results

The research study presented the results of the survey, which was outlined in detail students’
perceptions of the influence of mental health on their foreign language learning experience. A
case processing analysis was done in order to ensure the accuracy and completeness of the data
set before conducting reliability and descriptive tests. The following step demonstrated the
case processing summary of the survey.

Table 1. Case processing summary of the survey

N %o
Cases Valid 60 100,0
Excluded? 0 ,0
Total 60 100,0

a. Listwise deletion based on all variables in the procedure.

That table illustrated all 60 learners were successfully included in the analysis, no cases
were excluded, and there were no missing values, thus yielding 100% valid cases in the data
set. A complete dataset enhances the quality of findings, since it precludes the possibility of
distortion or bias associated with incomplete responses. Because the participants responded
completely to each item, the subsequent statistical procedures, such as those for reliability
analysis and descriptive statistics, could be based on a sample that was fully intact and
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representative. High data integrity enhances the confidence of the researcher in the reliability
and overall interpretability of the results.

As a primary step, the table presented reability statistics of survey. A reliability analysis
using Cronbach’s Alpha was carried out in order to determine the internal consistency of the
questionnaire measuring the students’ mental health experiences in FLL.

Table 2. Reability statistics

Cronbach's Alpha N of Items

,843 10

The result showed that the Cronbach’s Alpha value stands at .843 across the 10 survey
items, proving that the instrument is highly reliable. In social sciences research, a Cronbach’s
Alpha above .70 is considered acceptable, while values above .80 indicate strong internal
consistency. Therefore, the obtained value confirms that the items in the survey consistently
measure the same underlying construct related to students’ emotional and psychological states
during language learning.

This high reliability suggests that participants’ responses to the items were coherent and
stable, meaning that the questions were well-constructed and well-understood. Strong internal
consistency also means that the different items, such as those on anxiety, stress, confidence, and
emotional well-being, interrelate to one another and collectively represent a unified dimension
of mental health impact. Therefore, the scale is dependable to assess students’ perceptions
and experiences. Added to this, the reliability outcome offers confidence in the veracity of
the descriptive findings. Since the instrument is statistically reliable, it is possible to interpret
the average scores, the variations, and the overall patterns observed in the dataset with more
certainty. In this way, it supports the validity of conclusions that can be drawn from the survey
and reinforces the usefulness of the instrument for future research on mental health in language
education.

The last table demonstrated descriptive statistics of survey. Descriptive statistics were
therefore computed to give an appropriate overview of the students’ overall perceptions
concerning the place of mental health in the process of learning a foreign language.

Table 3: Descriptive Statistics

N Minimum Maximum Mean Std. Deviation

total 60 2,30 4,50 3,4317 ,59589

Valid N (listwise) 60

The result gave an overview of the central tendency and variability of the total score.
The number of valid cases analyzed, which is 60, further confirms the completeness and
reliability of the dataset used in this paper. The composite score measuring students’ mental
health experiences ranged from a minimum of 2.30 to a maximum of 4.50, reflecting noticeable
differences in how strongly participants felt mental health influenced their language-learning
process. With a mean score of 3.43, it would appear that, on average, respondents showed a
moderate to high level of agreement that mental health factors-stress, anxiety, and emotional
well-being-affect their foreign language performance. Since the scale presumably varies from
1 (strongly disagree) to 5 (strongly agree), a mean greater than 3.0 does indeed reveal that the
majority of students consider mental health to be an important aspect of their academic and
communicative achievements. This result would therefore suggest that a considerable number
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of learners are aware that difficulties with mental health do have an impact on their willingness
to participate and speak in language classes, not to mention sustaining motivation.

Taken together with the mean, the standard deviation of 0.59 informs about the variation
in responses given by students. This moderate level of dispersion suggests that, although there
was variation in individual perceptions, the responses were not very scattered or polarized.
Instead, the majority of respondents recorded scores that are relatively clustered around the
mean. This consistency strengthens the reliability of the results, suggesting that students
generally share similar experiences and beliefs related to the role of mental health in their
language-learning journeys. Meanwhile, the presence of both lower, 2.30, and higher, 4.50,
scores indicates that some students experience very little mental health pressure, while others
feel strongly affected, thereby demonstrating diversity in the emotional experiences within the
classroom. These findings altogether suggest that, from a descriptive perspective, the students
in this sample tended to view mental health as an influential factor in foreign language learning
and that the bulk of responses fell within a moderate-to-high range. These provide a useful
quantitative basis for further analysis and interpretation of how mental health awareness can
facilitate teaching and support student well-being.

Overall, the case processing summary, reliability analysis, and the descriptive statistics
support a consistent picture regarding students’ perceptions of how mental health affects
foreign language learning. The completeness of the data, with all 60 cases fully valid, further
strengthened the accuracy of the findings and ensured that no patterns were distorted due
to missing responses. Importantly, the high reliability coefficient (Cronbach’s Alpha = .843)
indicates that the measurement items measured a unitary construct related to students’
emotional and psychological experiences in language classrooms. Descriptive results indicated
that students moderately agreed that mental health factors, especially anxiety, stress, and
confidence, affect their participation and performance. Generally, the findings would indicate
that learners consistently recognize mental health as a significant element of their language-
learning experience and, thus, provide strong quantitative findings in support of the need to
incorporate mental health awareness into foreign language teaching practices.

Discussion

The results of this study show that mental health and learning a language are closely
linked. Emotions affect every part of learning a second language, from understanding new
information to speaking and interacting with others. Anxiety, one of the most important
emotions, acts like a wall that makes it harder for students to learn and remember language
(Krashen, 1982). When students are stressed or scared of failing, they can’t focus on language
tasks. This makes it harder to speak fluently, form sentences, and remember vocabulary. On
the other hand, students who feel safe emotionally, motivated, and confident are more likely to
take risks when speaking, participate in group projects, and try out new language structures —
which are all important for becoming good communicators.

Learning a language is also about expressing yourself and forming your identity. As
students share their ideas in a new language, they’re also building their sense of self. Mistakes,
miscommunications, or mispronunciations can feel like threats to their self-esteem, which can
make them pull back, hesitate, or not want to participate. Teachers play a key role in helping
students deal with these emotional challenges. Teaching methods like focusing on positive
feedback, using teamwork and projects, putting students in charge of their learning, and
providing extrasupport canreduce emotional stress and create a classroom where experimenting
is encouraged and mistakes are seen as learning opportunities. By creating a safe environment,
teachers can help students fully engage with the language, boosting their confidence and skills
(Williams &amp; Burden, 1997; Mercer &amp; Gregersen, 2020). School support is also needed
to keep these classroom efforts going. Training programs that teach teachers about emotional
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intelligence, mental health, and how to support students who have experienced trauma can
help them recognize and address students” emotional needs. Schools that offer peer mentoring,
counseling services, and inclusive policies help create an environment that improves teacher
well-being and effectiveness, as well as reducing student anxiety. Without this kind of support,
classroom efforts might not last and might not address bigger issues affecting students’ mental
health. So, using school policies and classroom practices together can maximize positive results,
helping students, teachers, and the education system as a whole.

It's also important to remember that emotions are always changing and affecting each
other. Motivation, self-confidence, emotional health, and teacher support all work together
to shape students’ experiences and results. Positive emotions support engagement and
motivation, which then helps with language development and thinking skills. But, if anxiety
and emotional distress aren’t dealt with, they can create a cycle where decreased engagement
leads to less practice, poorer performance, and increased stress. Knowing this means we need
to take action on multiple levels, including school-wide, classroom-based, and individual
approaches. Including psychological factors in curriculum design, evaluation methods, and
teacher training programs makes sure that language teaching not only builds language skills
but also promotes emotional strength, personal growth, and lifelong learning skills.

In conclusion, teaching languages effectively is linked to mental health. By recognizing the
psychological aspects of learning, putting evidence-based teaching methods into practice, and
providing school support, teachers can create environments where students are empowered
to achieve both language and emotional development. This integrated approach not only
improves learning outcomes but also promotes the long-term flexibility, drive, and well-being
needed for success in a globalized world.

Conclusion

Why is mental health so important in learning a language? Well, how students feel really
changes how they learn, remember things, and talk to people. Learning a language isn’t just
about thinking; it’s also about how you feel. You might feel like you're trying to become someone
else, taking risks, and always judging yourself. If you're worried, stressed, or don’t feel good
about yourself, it’s like having walls up that stop you from learning. You can’t understand
as well, remember what you've learned, or speak up in class. You don’t want to try speaking
without being sure, be creative, or play around with the language — but these things are key to
getting good at communicating,.

But, if you feel good and safe, you'll be much more willing to learn! You'll try out new
things with the language, not be so scared of making mistakes, and actually learn from when
people correct you. Feeling good helps you think better, figure out how to talk to people, and
just get the language into your head. So, feeling good mentally isn’t just a nice thing to have;
it’s super important for learning a language well.

So, how do we care for the mental health of students? Teachers are a big deal. How they
act, what they say, and how they run the class can either make students more or less nervous.
So, teachers should learn how to understand people’s feelings, how to help students who've
had tough experiences, and how to make the classroom a safe and welcoming place. Schools
should also teach about mental health, offer counseling, and try not to put too much pressure on
students. Teachers, school leaders, and mental health experts need to work together to support
students. In the future, we need to look at how online learning changes things. Learning online
can bring worries. We should also see how things like social media and online tools affect how
confident students feel and how they see themselves when speaking the language. Checking
in on students over time will help us see what things really make a difference.

If we focus on mental health, we can make language classes that are good for learning and
good for students’ emotional health. Learning a language and feeling good are linked. If we
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remember this, we can teach in a way that helps students get good at the language and grow
as people. The path forward for language teaching is to care about how students feel, because
being able to handle your emotions is just as important as being smart.
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Angatna. by sepTTey mieT TiAiH OKBITYAa¥FbI IICUXMKAABIK A€HCayABbIK XabapAapABIELIHBIH
MaHBI3ABIABIFBIH 3€PTTeIl, CTYAEHTTepAlH BSMOIMOHAAABL >Kal-KYWiHIH OJAapAblH OKYy
ToXKipuOeciHe Kaaail ocep eTeTiHiH aHbIKTaAbl. CaHABIK cayalHama 94iCiH KOA4aHa OTBHIPBIII,
Tia cabaKTapbIHAAFBI Ma3aChI3ABIKTDL, CTPECCTi, CeHIMAIAIKTI >KoHe ®MOIIMOHAAADBI 91-ayKaTThI
eamenTin 10 Tapmakrsl Likert mkazacer 6oripiHIa 60 yHUBEpCUTET CTYAeHTiHEH AepeKTep
’KIMHaaAbl. bapablK >kayanrap >kKapaMAbl Jell TaHBLABI, Taajayfa eHrisziagi. CeHiMaiaik
TeCcTideyi >KOraphl iIlIKi YI1A€CIMAIAIKTI KOPCeTIIl, acIalTblH IICMXMKAABIK A€HCayAbIKKa
KaTBICTBI OipTyTac KYPBIABIMABI TUIMAL ©AlllereHiH pacTaabl. /ecKpUIITUBTI CTATUCTMKA
oprallia AeHrenJeH >KOFapbl KOPCETKIIITI aHBIKTaIl, KOITereH CTYAeHTTepAiH IICMXMKaAbIK
AEHCayABIKTBIH 0AaPABIH IIeT TiAiH YIIPeHyAeri MOTUBaIAChIHA, KaThICYybIHA JKoHe yArepiMine
eaeyai acep eTeTiHiMeH KeaiceTiHiH kepcetti. JKaampl aaraHga, HOTVOKeAep IICUXMKaABIK
AEHCayABIKTBIH OKYIIbIAapAbIH aKaAeMUAABIK HOTVDKeAePiH KaAbIIITacThIPyAarbl eIyl
pOAiH KOpPCeTiIl, MyFaliMAepAiH KOAalAbl 9Pl TMIMAL OKY OpTacbhlH KYpPY YILIiH IICMXMKAAbIK
AeHcayAbIKKa ce3iMTaA ToXKipubeaepai KaObladay Ka>KeTTiriH aTarl KepceTeai.

Tyitia ce3aep: IcuXMKaABIK AeHCay ABIK XabapAapAbIFRL, €T TiAIH OKBITY, TiA YIIpeHYIIIiHIiH
Ma3achI3ABIFBI, MYFaAiMHIH 94-ayKaThbl, 0idiM OepyJeri ®MOLIMOHaAABI KOAAQY, Tid caOaFbIHBIH
OpTachl, IICUXOAOTUAABIK KaYilCi3AiK, OKYIIBIHBIH MOTUBALIVSCEL, Tid YiipeHyAeri adppeKTuBTi
¢akropaap, MyraaimM-CTyAeHT KapbIM-KaTbIHACHI

M.X. Acen, ML.E. CeiiToBa
Mexdynapodroin Kasaxcxo-Typeyxuil ynusepcumem umeriu Xooxu Axmeda fcasu,
Typxecmatn, Kasaxcman
(E-mail: assenmoldir@gmail.com)

BaxHOCTB OCO3HaAHUSI IICUXTYIECKOTO 340pPOBbsI B IIpeII0odaBaHVV MHOCTPAHHOTO
SI3bIKa

AnnpoTanms. B ganHOM 1ccaeaoBaHMM M3ydadach BasKHOCTb OCO3HAHMS IICUXIYECKOIO
340POBb: B IIPENOAaBaHNI MHOCTPAHHOTO SA3bIKa, a TAK>XKe TO, KaK DMOIIVIOHAAbHOE COCTOSHIIE
CTYAEHTOB BAUsIEeT Ha 11X yu4eOHBIN onbIT. C 1CII0Ab30BaHNeM KOAYeCTBEHHOTO MeTOAa OIIpoca
Ob1aM coOpaHbl gaHHBIe OT 60 CTyAE€HTOB YHMBepCHUTeTa C IIOMOIIIBIO aHKeThl 13 10 IMyHKTOB
1o 1mkade /lavikepTa, U3MepsIOiell TPeBOKHOCTh, CTPeCcc, YBePeHHOCTb U HMOIMIOHAaAbHOe
OAaroroay4ne Ha 3aHATUIX I10 SI3BIKY. Bce OTBeTHI OKa3aAMCch BaAUAHBIMY U ObLAY BKAIOUEHBI
B aHaam3. IIpoBepka HageXHOCTM IIOKa3ada BBICOKYIO BHYTPEHHIOIO COI/acOBaHHOCTD,
MOATBEPAUB, UTO MHCTPYMeHT DPPeKTUBHO U3MepsiA eANHYI0 KOHCTPYKIIUIO, CBSI3aHHYIO C
IICUXYECKUM 340poBbeM. OnucareabHasl CTaTUCTUKA BBIsIBJIAa YMEPEHHO BBICOKUI CpeAHII
0aa4, 4TO yKas3bpIBaeT Ha TO, UYTO OOABIINHCTBO CTYA€HTOB COTJAACHBI C TeM, YTO IICUXIIecKoe
340POBbe 3HAYNTEABHO BAMAET Ha MX MOTMBALIMIO, ydacTyue ¥ YCIIeBaeMOCTb IIPU M3y4eHNUU
MHOCTPaHHOIO s3bIKa. B 11ea10M, pe3yabTaThl TIOA4epKUBAIOT, YTO IICHXITYECKOe 310pOBbe UTpaeT
pelIamIyio poab B GOpMUPOBaHNN academmyecknx pe3yAbTaTOB YJaIl[XCsl, M YKa3bIBAIOT
Ha HeOOXOAMMOCTL TOTO, YTOOBI IIperiojaBaTeAl MPUMEHSAN MPaKTUKY, YIUTLIBAIOIINeE
Icuxmyeckoe 340pOBbe, 4451 CO3AaHNUsI OAaronpusATHON U DPPeKTUBHONM YIeOHOI CpeAbl.

KaroueBble caoBa: OCO3HaHME IICUXMYECKOTO 340pOBbs, IIPerojaBaHiie MHOCTPaHHOTO
SI3bIKA, TPEBOXKHOCTb M3Y4aIOIIUX sI3bIK, OJAarormoaydue IperiojaBaTelsl, DMOIMOHAJAbHAs
rnojgaep>kka B OOpa3OBaHMM, Cpeja SI3BIKOBOIO KJacca, IICUXOAOTMYecKas Oe30I1acHOCTD,
MoTMBalMs y4amierocs, addexrtuBHble (aKTOpbl B M3yYeHUI A3bIKa, OTHOIIEHM
IIpernojaBaTeAb-CTy A€HT
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