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Abstract. The primary objective of language teaching is to cultivate the skill to effectively
and proficiently use language. This involves strengthening the link between language and
thought, enhancing intellectual and creative capabilities, and gaining an understanding
of the function and structure of language within the communicative system.Attaining
this goal is often closely tied to mastering one of the most crucial areas of linguistics—
morphology. The focus of our research is the zero morpheme, a linguistic unit that serves
as an indicator for all morphological categories and acts as a word-forming nominative
element in word formation. Understanding the general patterns of knowledge and skill
formation, along with the content of psychological processes, should assist the researcher
in visualizing the psychological structure of the final product that training aims to
achieve. In turn, a psychological analysis of learning outcomes is essential for evaluating
the effectiveness of different teaching methods employed by educators.
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Introduction

The main goal of language teaching is to develop the ability to fully and competently
use language based on the development of the connection between language and thinking,
the development of intellectual and creative abilities, and the acquisition of knowledge about
the function and structure of language in the communicative system. Achieving this goal
is often closely related to the mastery of one of the most important chapters of linguistics -
morphology. The object of our research is the zero morpheme, which is a linguistic unit that
occurs as an indicator of all categories of morphology, as a word-forming nominative element
in word formation.

Zero morphemes have been found in Turkic languages since the time of ancient written
monuments. The older the written monument, the more common the zero morpheme is. In
M. Kashgari’s work “Diwan Lughat al-Turk ” the affixed and non-affixed (zero) forms of the
genitive case are used simultaneously. In pronouns, the meaning of belonging is conveyed
by a suffix. For example: Anin éligi iSka jeSildi, bu iSta sénini tablagifi barmu. A genitive case
affix is added to a noun if it comes after the attribute formed from a demonstrative pronoun.
For example: bu aiaknini aruki bar. The affixed form of the genitive case is also used to indicate
belonging. For example: Satrnin azuki apig bolsa, iol uza iep (Baltabaeva, 2006: 18).
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In this work, when the zero morpheme of the genitive case represents a part of the whole,
when a word with a possessive ending has a relative meaning, when a word with a possessive
meaning is formed from a personal pronoun, if a noun comes after the definition formed
from a demonstrative pronoun, then the meaning of the genitive case is conveyed using zero
morpheme.

Let’s give an example of such situations:

a) When expressing a part of a whole: Koi basi utuldi, erkac eti em bolyr, ecku eti iel bolur.

b) When a word with a possessive ending has a relative meaning: Bir tilku terisin ikila
soimas.

c) When a word with a possessive meaning is formed from a personal pronoun:Er 6zi
ierlandi. Er 6zi tolgandi.

d) Rendering a personal pronoun with a zero morpheme: Kisi 6z iunin stirtindi. Neca iitik
bicak ersa oz sabin ianumas. Tulku 6z iniga ursa uzuz bolur.

e) Noun comes after the definition formed from a demonstrative pronoun: Bu boz eni
nec¢a? Bu osugy mundag.

Degree of the topic study

K. Karimov, who considered the case category in the Kutadgu-Bilik language, wrote about
the zero morpheme of the accusative case.: «The only syntactic function of the accusative case
is to form a direct object. This direct object complements, in addition to the predicate, other
members of the sentence if their semantics is related to the concept of action. It complements:
in this case, two adjacent words enter into a subordinating relationship with each other using
the accusative case; the second of these words in lexical terms is always associated with
the concept of action, movement. The case affix of the first of them is absent in most cases»
(Baltabaeva, 2006: 12).

In the dictionary of M. Kashgari, considered a monument of the 14th century, there is a
zero morpheme for the accusative case. For example: Ol kisi melim soz aitgan. Su bermese
sut ber. Su ¢ urmasga sut ber. In the Divan language, the zero morpheme of the accusative
case is more common than the affixed form. A word in the accusative case formed by a zero
morpheme is placed immediately before the verb.. For example: Mdn at beklattim. Ol mefia sui
sacratti. Ol meni ier kezitti. Ol tauar satti.

W.Whitney, F.Fortunatov, Baudouin de Courtenay, S.Bally, F.F.Fortunatov, A.M.Peshkovsky,
Yu.S. Maslov, I.G. Miloslavsky, A.l. Smirnitsky, P.S. Kuznetsov, V.I. Degtyarev, I.P. Ivanova,
V.V. Burlakova, G.G. Pocheptsov T.B. A.M. Peshkovsky, Y. Mamanov, S. Isaev, N. Oralbaeva,
Zh. Baltabaeva, A. Omarova and other scientists contributed to the study of the zero
morpheme.A. Omarova divided the zero morpheme in the Kazakh language into two large
groups: grammatical and word-formative and gave a definition to each of them:“Grammatical
zero morphemes are linguistic units that serve as indicators of grammatical categories and
express their meaning. A zero morpheme that functions in a group of word-formation units of
a word-formation field and performs the function of creating word formations is called word-
formation” (Omarova, 2004: 36).

It is known that not all types of grammatical meaning are produced by grammatical
forms alone. That is, a grammatical form is a type of linguistic device that creates grammatical
meaning. The transmission of grammatical meaning without any grammatical form is
explained by the concept of zero form in morphology. The zero form and the grammatical
form differ by their function in expressing grammatical meaning. The zero morpheme
is an integral part of morphology, which makes it possible to identify common learning
principles for them, justified from a psychological point of view. Due to the psychological
specifics of studying any discipline, there is a need to use different methods of teaching the
zero morpheme. Therefore, psycholinguistics, which studies and determines the specifics of
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language cognition as an educational subject, takes the analysis of the content of the named
field of knowledge as the starting point of the study. It is important to take into account not
only individual facts, phenomena and patterns of linguistics, but also to clearly understand
the general principles underlying these factors, transforming disparate concepts and ideas
into systematic knowledge, reflecting the essence of the subject in all its connections and
mediations (Bogoiavlenski, 1958: 91). The structural elements of language, their functions,
connections and interactions, grammatical techniques for analyzing language material act as
units of study, from a psychological point of view, these are units of acquisition - concepts
about the structural elements of language, grammatical concepts, skills and abilities to analyze
linguistic means. The psychological characteristics of the content of teaching should include
the definition of units of teaching, methods of levels of their assimilation, criteria for the quality
of knowledge, skills and abilities. The following model of educational technique is common
to the grammatical analysis of language material: a) goal (task) — disclosure of a grammatical
concept; b) educational material; ¢) method of action - abstraction, awareness and correlation
of the meaning and formal attribute of the object being studied.

When teaching morphology, one should take into account the fact that each grammatical
meaning, each grammatical form exists insofar as it opposes other meanings and forms in the
same grammatical category, which requires the use of the technique of opposition (comparison)
and identification. Only by contrasting and identifying units of study of the same grammatical
category that are somewhat similar and differ in some characteristics can one abstract and
understand the desired meaning and its material carrier (formal feature) (Zhuikov, 1979: 55).

S.Isayev wrote: «The zero form is a unit that does not have a special form expressing
meaning, and according to these properties, it is opposed to the forms of one grammatical
category with other forms, connects with it and forms a whole. The absence of the same sign in
a given sign system is itself a sign” (Omarova, 2004: 8). According to A. Omarova, the presence
of a zero morpheme in a word can be distinguished by comparing it with a word with an
affixal form of the same category (Omarova, 2004: 12). That is, in order to determine the zero
morpheme in a word, its meaning and function, we need to compare it with the affixal form of
the word.

Another scientist who studied the relationship between language and psychology, A.A.
Potebnya considered grammatical form as a semantic-syntactic concept and said that by the
connection of one form with other words and forms in speech and language, its presence or
function is not recognized otherwise. He believes that grammatical form cannot be determined
by sound because it is primarily meaning, and writes that in some cases many grammatical
forms do not have a phonetic sign.Grammatical forms can be conveyed both by the formal
elements of a word and by its syntactic connections. Thus, the general linguistic concept of
Potebnya is based on the fundamental position of linguistic psychology about a single process of
thinking and language development, which cannot develop one without the participation and
development of the other. The very origin of thought reveals its close connection with language.
Thinking begins with the first linguistic activity and is formed in its categories - ideas, images,
concepts - simultaneously with the formation of linguistic categories and forms.Considering
coherent speech to be the basic reality of language, Potebnya studied language in connection
with folk poetry, folk beliefs and customs. Potebnya associates changes in grammatical forms
and the grammatical structure of language with changes in forms of thinking, on the basis of
which he creates a coherent grammatical theory.

Results and discussion

The most important aspect in the psychology of mastering morphology should be
considered the statement of D.I. Tikhomirov that grammatical knowledge is always abstract in
nature, therefore there is a danger of purely verbal assimilation of definitions and rules, since
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the transfer of knowledge to the area of skills is a transition from one type of thinking ( abstract)
to another (concrete).This approach allows the scientist to build a methodological model for
teaching grammatical concepts: from observation and analysis of linguistic phenomena to
their abstract perception, consciously reinforced with the help of specific types of exercises.
In the psychological aspect, it is especially important to determine the psychological structure
of students’ activities, how the features of language material are reflected in the process of
acquisition. The process of the emergence of associations from the point of view of psychology
is ultimately the result of the combination of all kinds of conscious actions based on observation
and analysis of the studied language units, which require the application of acquired knowledge
in practice (the formation of skills).Studying grammar, according to D.N. Bogoyavlensky, “leads
to an awareness of the dependencies that exist between the forms and meaning of language,
allows you to verbally designate grammatical categories, verbally describe them and thanks to
this correctly operate with them” (Bogoiavlenski, 1957: 277).

The assimilation of grammatical concepts requires a high development of generalizing and
abstracting mentality, because the essence of grammatical concepts requires not only abstraction
from objects and phenomena of the real world, but also abstraction from the specific meaning of
words that generalize our immediate impressions of this world. Grammatical generalizations
serve as a kind of second “floor” of abstractions, built above the primary verbal generalizations
(Bogoiavlenski, 1957: 111).Psychologically, this means that the assimilation of a rule, behind
which certain linguistic generalizations lie, is a process of meaningful memorization based on
the close interaction of the first and second signaling systems. The fact that the rule operates
with grammatical concepts, indicating the connection of a given grammatical form with its
meaning, gives the rule a generalized character.

If the first stage of work on understanding the morphological concept “zero morpheme”
requires generalization, then the second stage of students’ analytical and synthetic activity
should be differentiation, that is, the ability to distinguish and isolate the studied structural
element of the language from a complex context. This stage is characterized by the ability to
distinguish and highlight grammatical forms, abstracting from the lexical and syntactic context
in which they appear (Bogoiavlenski, 1958: 120).

Conclusion

Based on the above, we can identify and generalize the main principles of the psychology
at studying of zero morphemes:

- The abstractness of the zero morpheme requires their study from an abstract-generalized
perception to a specific one;

- Conscious perception of the zero morpheme is possible on the basis of inductive-deductive
presentation of the material using the method of observation and analysis of the zero form, the
method of generalization, comparison, differentiation, classification, etc.

- Studying the zero morpheme is impossible without implementing intra-subject
connections with other levels of language, especially vocabulary and syntax;

- Conscious use of zero morphemes is possible only when they are consolidated in practice,
based on a well-thought-out system of training exercises;

- The study of the zero morpheme should be closely related to the level of language
proficiency, since it is speech experience that allows one to realize knowledge about the word
in the unity of its structure, content and function.

General patterns of the formation of knowledge and skills, the content of psychological
processes should help the researcher imagine the psychological structure of the final product
to which training should lead. In turn, psychological analysis of learning results is necessary to
assess the effectiveness of various methodological techniques used by teachers.
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Kasak Tiainaeri Heaaik Mop¢emMasapAbl OKBITY ABIH
IICYIXOAOTMSIABIK epeKmIeaikTepi

Angatna. Tia yiperyaeri Oactsl Makcar — Tiaai Ttmimai, mebep kKoadaHa Oiayre
AAFAbLAaHABIPY. By Tia MeH ollaay apachlHAAFbl OallAaHBICTHI HBIFAITY, MHTEAAEKTYaAABIK
KoHe IIIBIFapMaIllbIAbIK KaOideTTepiH apTThIPY, TidAiH KapbIM-KaThIHAC JKYyleciHAeTi KbI3MeTi
MeH KYPBIABIMBI TypaAbl TYCiHIK aAyAbl KaMTuABL bya Makcatka >keTy keOiHe Tia OiaimMiHiH
MaHBI3ABl CaJachIHBIH Oipi — MOpP(OAOTUSIHEI MEHrepyMeH TBhIFBI3 OallAaHBICTHL. bapabIK
MOpQPOAOTUAABIK KaTeropusAap YIIiH KOpPCeTKIIll KbI3MeTiH aTKaphlll, co3’KacaMAa TyBIHABI
HOMIHATVBTI /1€MeHT KbI3METiH aTKapaTbhlH TiAAik Oipaik caHaaaThIH HOAAIK MopdeMa —
0i34iH 3epTTey >KYMBICHIMBI3ABIH ©3eri. biaiM MeH gafaplaapAbl KaABIITaCTHIPYABIH KAAIIBI
3aHABLABIKTAapBIH, COHAAl-aK IICUXOAOIVAABIK IIPOLeCTepAiH Ma3MYHBIH TYCiHY 3epTTeyIllire
OKBITY OarbITTaAfaH COHFBl ©HIMHIH IICMXOAOTUSABIK KYPBIABIMBIH e/1eCcTeTyre KeMeKTecyi
Kepek. O3 Ke3eTiHAe OKbITYABIH HOTI>KeAePiH IICUXOAOTUABIK Taaay MyFadiMaep KOA4aHaThIH
9PTYpPAi OKBITY d4icTepiHiH TMiIMAiAiTiH Oarasay YIIIiH KaXKeT.

Tyitia cesaep: Hoaaik MOopdeMa, Tia, MOpPOAOTHUS, TICUXOAOIN, TiAAiK OipAiK, OKBITY,

Ol.
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Ilcuxoaormdeckme 0COOEHHOCT OOy YeHsT
Hy AeBbIM MOp¢eMaM B Ka3aXCKOM SI3bIKe

AnnoTanmsi. OCHOBHOM 1eAbl0 OOy4YeHMs S3BIKY sBASeTCs pa3BUTHE HaBbIKa
9 PeKTUBHOTO 1 MCKYCHOTO MCIIOAB30BaHMS A3bIKA. DTO BKAIOUAeT B ceOsI yKpeIllaeHle CBs31U
MeXXAY S3BIKOM U MBIIILA€HeM, HOBBIIIIeHe MHTeAAeKTyaAbHbIX ¥ TBOPYEeCKIX CIIOCOOHOCTeN
U TOAy4YeHMe ITOHMMaHUs (PYHKUUM U CTPYKTYpPHI sA3bIKa B KOMMYHUKATUBHON CHUCTeMe.
JocTikeHne DTOM 1IeAN 9acTO TeCHO CBSI3aHO C OCBOEHIEM OAHOI M3 BasKHENIINX 00AacTeil
AVIHTBUCTUKU — MOp¢oaorun. B 1ieHTpe Hallrero nccaeA0BaHIs HAXOAUTCS Hy AeBast MopdeMma,
SI3BIKOBas € AVHUIIA, KOTOpas CAY>KUT UHAVKATOPOM AAsl BceX MOP(POAOTMIECKUX KaTeTOPUIL
U AeNCTByeT KaK CA0BOOOpas3oBaTeAbHbINI HOMMHATUBHBIN DJ€MEHT B CA0BOOOpa3OBaHUML.
[Tonnmanme oOMmIUX 3aKOHOMepHOCTell (OPMUPOBaHNS 3HAHUII U HABBIKOB, a TaKXe
COoAep>KaHM s IICUXOAOIMYECKIUX IIPOIIeCCOB 40AKHO ITIOMOYb MICCAeA0BaTeAI0 BU3YyaA31PpOBaTh
IICUXOAOTUYECKYIO CTPYKTYPY KOHEYHOIO IPOAYKTa, Ha AOCTUXKEHVEe KOTOPOIO HalpaBA€HO
oOyudeHne. B cBoio ouepeap, IICUXOAOTMUECKUI aHAAU3 Pe3yAbTaTOB OOydeHUs] HeOOXOAVM
AAas ouleHK! 3P PeKTUBHOCTY pa3ANIHBIX METOAOB OOyU€eHIIs, MICIIOAb3YeMBIX TlejaroraMu.

KaroueBble caoBa: HyaeBasg Mopdema, SA3BIK, MOP(POAOINS, IICUXOAOTUS, SI3BIKOBAs
eAUHNIIA, OOydeHle, MbIIILeHle.
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